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Guiding Questions and Sample Evidence
Alabama Continuum for Teacher Development

Introduction

The purpose of this document is to serve as one tool for educational leaders and teachers seeking to use the Alabama Quality Teaching Standards and the associated Continuum for Teacher Development as a process for continuous improvement of teaching quality. The document is neither complete and exhaustive nor contextualized to any given school district in the state. Rather, it serves as a starting point for educators seeking to translate the standards into action in their particular school and district. 

Within the context of this document, guiding questions are presented as vehicles to focus reflection, observation, and dialogue. Ideally, they will serve as catalysts for inquiry into issues related to quality teaching. School leaders are encouraged to use guiding questions as springboards for discussions focused on what to look for and how to go about collecting evidence related to levels of teacher practice for each standards indicator. Engaging teachers in these discussions will contribute to a shared understanding of what these indicators “look like in practice” as well as contribute to a school- and district-wide culture for learning and improvement. Sample Evidence (“look fors”) offer examples of observable behaviors and artifacts—tangible signs of the presence (or absence) of a given indicator. The examples provided are intended to help educators begin thinking about look-for’s. In no case should they be used as check-lists. Further, these examples are not linked to levels of practice. Practitioners will need to use the Continuum for this purpose. 

In summary, the guiding questions and sample evidence are examples and do not represent a complete picture of what any one indicator would encompass in practice. Assessment of any individual’s level of practice occurs through observation in a variety of contexts and multiple focused conversations. Effective classroom observations begin with informal discussions with teachers related to the focus of planned observations and are followed by feedback conferences that include both teacher reflection and formative feedback from the observer. All guiding questions cannot be answered through classroom observation alone. Some of the standards indicators relate to interactions that occur between and among colleagues and require leader participation in team meetings and leader awareness of relationships across the school. This is particularly true with the Integrating and Innovating levels of practice. 

This document is a “work in progress.”  The hope is that you will make it your own by modifying, adding, and/or deleting questions/evidence that make sense to you and your colleagues. This is not a prescription for quality teaching. It is a resource to support conversations about teaching quality within the schools of our State.





	STANDARD
	INDICATORS (CRITERIA)
	GUIDING QUESTIONS

	
Content Knowledge
	
● The teacher demonstrates deep knowledge of subject matter content and an ability to organize related facts, concepts, and skills.

● The teacher activates learners’ prior knowledge, experience, and interests and uses this information to plan content and to help individual students attain learning goals.

● The teacher connects curriculum to other content areas and real-life settings to promote retention and relevance.

● The teacher designs instructional activities based on state content standards.

● The teacher provides instructional accommodations, modifications, and adaptations to meet needs of each individual student.


	
º How does the design or structure of the lesson help students understand connections between and among discrete facts and their relationship to major concepts or big ideas?
     Sample Evidence: Student use of graphic organizers; focus on essential question and focusing questions for lesson (e.g. written on white board)

º What evidence do you see that students understand and use procedural knowledge that is required for the “doing of the discipline?”
     Sample Evidence: Student inquiry, including posing of questions, formulation of hypotheses, gathering and evaluating of evidence; use of primary sources

º What strategies does the teacher use to surface preconceptions about the content and help students correct misconceptions?
    Sample Evidence: Use of such strategies of K-W-L to activate prior knowledge; teacher questions that “get behind student thinking,” calling on students to provide evidence as to why they hold a certain view

º Do students have opportunities to connect new knowledge to prior knowledge including personal experiences and interests, as well as to other content areas? 
    Sample Evidence:  Use of graphic organizers such as Venn diagrams; teacher questions that ask students to make these connections 

º In what ways does the teacher connect learning activities to learning outcomes embodied in the State Course of Study?  What evidence suggests that students know the learning target to which instructional activities relate?
    Sample Evidence: Learning targets posted on board; lesson plans; questions and statements that help students make connections between activities and learning targets

º To what extent does the teacher offer a variety of print and non-print materials to differentiate instruction?
    Sample Evidence: Provision of a variety of primary and secondary sources, including web-based and electronic sources, to accommodate different reading/readiness levels, interests, etc.

	STANDARD
	INDICATORS (CRITERIA)
	GUIDING QUESTIONS

	
Teaching & Learning

Organization and 
  management of 
  learning 
  environment







Using 
  Instructional
  Strategies to 
  Engage
  Learners
	
● The teacher designs a classroom organization and management system built upon sound, age-appropriate expectations and research-based strategies for promoting positive behaviors.

● The teacher creates a positive climate that promotes respect and responsibility.

● The teacher creates a safe, orderly, and stimulating learning environment that nurtures responsibility, motivation, and engagement of learners.


	
º What evidence suggests that students know and use classroom rules, procedures, and routines that optimize individual responsibility, facilitate smooth transitions, and minimize off-task behaviors?
    Sample Evidence: Appropriate student response to teacher signals and oral instructions; seamless student movement from one activity to another; limited need for teacher intervention to correct off-task behavior; posted rules and procedures

º In what ways and to what degree do the rules, routines, and practices promote respectful relationships between and among students (and the teacher) and student ownership for the classroom community?
    Sample Evidence:  Students actively listen and respond respectfully to one another and to the teacher (i.e., few examples of students’ needing to have a question or comment repeated); students participate in cooperative groups where roles, responsibilities, and individual and group outcomes are clear to and observed by students; encouragement of student-to-student interactions through such strategies as “turn and talk,” think-pair-share, peer coaching/teaching

º How do the discourse and interactions between teacher and students contribute to a culture of learning in the classroom? How do you characterize the classroom culture? In what ways does it support (or not) student motivation and engagement?
    Sample Evidence: Teacher asks questions with interest in students’ answers—not just to “get the right answer on the floor”; mistakes and wrong answers are treated as opportunities to learn; teachers and students provide think time (i.e., wait times); teacher encourages student questions by providing structures and time for these questions; teacher models positive nonverbal communications, including use of eye contact, proximity, body language, etc.; student-to-student talk is encouraged through use of cooperative response strategies; teacher models curiosity by posing questions for which he/she doesn’t have answer; teacher demonstrates enthusiasm for content and commitment to own continuous learning;  experimentation and risk-taking are encouraged




	STANDARD
	INDICATORS (CRITERIA)
	GUIDING QUESTIONS

	
Using 
  Instructional
  Strategies to 
  Engage
  Learners
	
● The teacher develops challenging standards-based academic goals for each learner using knowledge of cognitive, social, and emotional development.

● The teacher engages learners in developing and monitoring goals for their own learning and behavior.

● The teacher develops coherent lessons that integrate a variety of appropriate and effective instructional strategies.

● The teacher creates learning activities that optimize each individual’s growth and achievement in a supportive environment.

	º What are the intended student learning goals for the lesson? What evidence is there that these are appropriate to the given age and readiness of students? What is the evidence that students know and are working toward learning outcomes?
     Sample Evidence: Posted learning goals; student ability to state learning outcomes “in their own words;” student questions that seek clarification and understanding and big ideas in lesson;  student use of rubrics for assessing their own work; student-maintained folders or portfolios 

º What does instruction reveal about teacher’s understanding of how students learn, that is, how they process, store, and retrieve information? 
     Sample Evidence: Review at beginning of lesson; teacher “chunking” of content to focus on discrete component of lesson in no more than 10-15 minute time periods; use of multi-sensory presentations (i.e., auditory, visual, kinesthetic media); student opportunities to reflect and process learning periodically—using written and student-to-student talk; opportunities for students to stand up and/or move to get oxygen to brain; 

º What is the balance between teacher presentation (i.e., direct instruction) and student-directed work, including cooperative learning strategies and, technology-supported strategies?
    Sample Evidence: Students actively engaged in use of manipulatives, technology-support devices (including computers), working with other students in teams

º What is the frequency of teacher talk, teacher-initiated questions, student-student interactions, student questions, and student presentation of work?
    Sample Evidence: Note frequency and total time devoted to each 

º What is the level and quality of intellectual work in which students are engaged?
    Sample Evidence: Cognitive demands of student work: problem-solving or project-based activities or “regurgitation” via worksheets, etc? percentage of higher-level questions (orally and in writing); teacher request for evidence of student opinions, conclusions; students formulating and testing hypotheses and evaluating source material, including web-based sources.


	STANDARD
	INDICATORS (CRITERIA)
	GUIDING QUESTIONS

	
Teaching & Learning

Assessment of Learning
	
● The teacher uses formative assessments to provide specific and timely feedback to assist learners in meeting learning targets and to adjust instruction.

● The teacher uses summative assessments to measure learner attainment of specific learning targets.

● The teacher maintains evidence and records of learning performance to communicate progress.

● The teacher analyzes and uses disaggregated standardized assessment results to inform planning for individual learners and classes.

.
	
º What opportunities do individual students have to demonstrate their level of understanding of content during the course of a lesson and to receive feedback that corrects or reinforces learning?
    Sample Evidence: Teacher checks for understanding through posing questions for individual response via work samples (e.g., small white boards) and oral responses; teacher provides both positive and corrective feedback to students and calls upon them to use corrective feedback to modify responses; teacher uses established procedures to check accuracy of any assigned homework so that students receive immediate corrections

º How does the teacher gather and use information about the individual student’s learning over the course of a lesson?
    Sample Evidence:  Teacher actively monitors students when they are engaged in either individual or cooperative working—listening and questioning to assess their understanding; teacher uses a variety of response strategies and student response devices (e.g., clickers) when available to check for student understanding and uses this information to re-teach or otherwise correct errors in thinking

º What kinds of records of student daily progress does the teacher maintain? Do students know the extent to which they are moving toward mastery of a learning goal? 
    Sample Evidence: Teacher documentation of student errors; system for student recording of their own progress toward goals; use of exit passes to collect student understanding of daily lesson

º  Do teaches collect a variety of student work to assess student progress toward learning goals?
    Sample Evidence: Maintenance of student folders/portfolios; opportunities for students to demonstrate learnings in a variety of modalies, e.g., written, oral; 

º  Is there evidence that the teacher uses results of norm-referenced data (both formative and end-of-year) to plan instruction?
    Sample Evidence: Use of temporary groups to work with different skill levels; differentiation of assignments to focus on different student needs

	STANDARD
	INDICATORS (CRITERIA)
	GUIDING QUESTIONS

	
Literacy

Oral and Written Communications
	
● Demonstrates standard oral and written communications and integrates appropriate communication strategies

● Fosters and responds to effective verbal and nonverbal communications during instruction
	
º Does the teacher model correct language usage both when speaking and writing?
    Sample Evidence: Teacher-created work for students (e.g., activity sheets, tests, etc.) and communications (including both traditional and electronic) are almost always error-free. The teacher asks for peer edits of written products. The teacher models standard English when speaking to students and adults.

º What evidence do you have that the teacher listens actively to others, including both students and adults?
    Sample Evidence: Teacher pauses to allow others the opportunity to speak—and does not interrupt speaker.  The teacher paraphrases to check for understanding. The teacher listens to and respects diverse points of view.

º Does the teacher pose questions and use questioning strategies to enhance and clarify verbal interactions with others?
    Sample Evidence: The teacher questions in order to clarify a speaker’s meaning; to solicit additional information and support the speaker’s elaboration of a point; to identify and test assumptions of the speaker. 

º To what extent does the teacher identify and respond to both verbal and nonverbal messages from students?
    Sample Evidence: Teacher monitors class for both verbal and nonverbal signs of confusion (i.e., lack of understanding) and provides appropriate assistance or reteaching (to individuals and/or groups). The teacher encourages students to signal when they are confused (e.g., may provide a specific nonverbal signal for students to use when they are confused).

º Is the teacher on continuous alert to students who are using assistive devices?
    Sample Evidence: Teacher periodically positions herself close to students with assistive devices and actively monitors these students engagement with lesson. 







	STANDARD
	INDICATORS (CRITERIA)
	GUIDING QUESTIONS

	Literacy

Development of Reading Skills and Accessing K-12 Literacy Resources






























Development and Application of Mathematical Knowledge and Skills across Content Areas









Utilizing Technology
	

● Uses ages-appropriate instructional strategies to improve learners’ skills in critical literacy components

●Integrates narrative and expository reading strategies across the curriculum
































● Solves mathematical problems across subject areas using a variety of strategies to verify and interpret results and to draw conclusions

● Communicates mathematical concepts, processes, and symbols within the content taught

.








●Identifies and integrates available emerging technologies into the teaching of all content areas

●Facilitates learners’ individual and collaborative use of technology and evaluates their technological proficiency
	

º In what ways does the teacher monitor all students’ reading comprehension and appropriately differentiate to ensure that every student is engaged with the curriculum at an appropriate level of challenge?
  Sample Evidence: Students are using supplemental materials at different levels of reading difficulty. Students demonstrate understanding of text they are reading through interaction with peers and teacher. Teacher asks individual students questions to determine level of comprehension. Teacher uses strategic teaching in all content areas.

º Does the teacher employ explicit vocabulary instruction across the curriculum? 
  Sample Evidence Word walls that include content-specific vocabulary. Student identification of major concepts/ideas in specific curriculum area and demonstration of understanding of the idea through response to oral and written questions. Teacher instruction includes identification and definition of “roots” of terminology, as appropriate,

º Does the teacher seek assistance from colleagues with expertise in literacy, including but not limited to, literacy and other instructional coaches?
 Sample Evidence: Teacher collaborates with team members to select appropriate literacy strategies—particularly those that will assist in differentiation. Teacher seeks assistance from reading coaches/specialists (school- and district-based) to address literacy issues.

º In what ways does the teacher integrate narrative and expository reading into all content areas?
 Sample Evidence: Teacher selects a variety of supplemental expository texts—including primary sources—appropriate to reading levels of each student in class. Teacher employs a range of strategies, including Reciprocal Teaching and other collaborative strategies, to scaffold reading experiences for all learners.  Teacher encourages students to read and engage in dialogue with peers about reading selections.



º Does the teacher integrate mathematical problem-solving into lesson designs as opportune and appropriate?
    Sample Evidence: Teacher provides opportunities for students to practice mathematical skills when they can be connected to other content, e.g., asks students to create graphs to illustrate relationships and checks to be certain that student usage of such graphs is correct; provides opportunities for students to estimate when appropriate. Teacher works with colleagues who teach math to integrate mathematical problem-solving into lessons in other content areas.

º In what ways does the teacher use mathematical concepts, processes, and symbols to enrich lessons in non-mathematical subjects?
    Sample Evidence: The teacher is intentional in referring to mathematical concepts when teaching other content areas as appropriate, e.g., correct usage of such terms as mean, median, mode, percentages, etc. The teacher collaborates with others on grade level or department team to identify opportunities to make connections with such mathematical concepts.

º To what extent and in what ways does the teacher employ available technology in the design of teaching and learning?
    Sample Evidence: The teacher utilizes available and appropriate technology (e.g., smartboards, web-based resources, student response devices, etc.) appropriately to: engage students in higher levels of learning; differentiate lessons for individual students . Structures student assignments to encourage student use of a wide range of technologies, including web resources, wikis, multi-media devices, etc. Takes care not to penalize students who may not have home access to technologies.

º Does the teacher hold students accountable for correct and appropriate use of a wide range of technologies?
  Sample Evidence: The teacher works with the school, district, or state technology specialist to develop guidelines and rubrics (when appropriate) for use of various technologies and uses these with students. The teacher monitors student use of computers (both hardware and software) and other technological devices. The teacher groups students heterogeneously so that more technologically proficient students can assist peers who are less proficient.



	STANDARD
	INDICATORS (CRITERIA)
	GUIDING QUESTIONS

	
Diversity

Cultural, Ethnic, and Social Diversity
	
● Develops culturally responsive curriculum and instruction in response to differences in individual experiences; cultural, ethnic, gender, and linguistic diversity; and socioeconomic status

● Communicates in ways that demonstrate sensitivity to diversity and that acknowledge and respond to various cultural, ethnic, and social modes of communication and participation

●Demonstrates and applies to own practice an understanding of how personal and cultural biases can affect teaching and learning
	
º In what ways does the teacher incorporate resources and materials that provide a balanced view of the contributions of individuals of different cultural, ethnic, gender, and linguistic backgrounds?
    Sample Evidence: Lesson designs that identify specific contributions of individuals from diverse backgrounds when appropriate. Guides students in locating resources related to contributions of individuals of diverse backgrounds to content area under study (using web-based and print resources). Indications that teacher has collaborated with peers to evaluate text and other standard curricular materials to determine the extent to which these resources are sensitive to issues of diversity.

º What evidence do you have that the teacher is responsive to language differences in communications with families and students?
    Sample Evidence: Teacher finds out if there are language barriers that might impede effective school-home communications—including, but not limited to, non-English speaking parents/guardians, parents or guardians who have limited reading and/or writing skills—and the teacher works with colleagues and external resource agencies, as appropriate, to ensure that all families can participate equitably in school-home communications. Teacher monitors participation patterns of students and modifies instruction, when needed, to address individual student differences in oral and written communications.

º Is the teacher aware of personal biases and/or assumptions related to students of different background than self—and does the teacher actively monitor own behaviors to work toward equitable treatment of all students.
    Sample Evidence: The teacher reflects on personal background and how this may influence assumptions made about learners. Teacher engages in dialogue with colleagues about issues related to equity in the classroom and school. The teacher is proactive in seeking out learning opportunities to expand his/her understanding of individuals and groups from cultural backgrounds different from self.


	STANDARD
	INDICATORS (CRITERIA)
	GUIDING QUESTIONS

	
Diversity

Language Diversity
	
● Supports learners to accelerate language acquisition by utilizing their native language and linguistic background

[bookmark: OLE_LINK1][bookmark: OLE_LINK2]● Guides second-language acquisition and utilizes English Language Proficiency strategies to support learning

● Differentiates between learner difficulties related to cognitive or skill development and difficulties related to language learning
	
º Does the teacher proactively seek assistance in working with second-language learners when appropriate?
    Sample Evidence: Teacher asks for help, when needed, to design appropriate instructional activities for second-language learners. Teacher seeks to expand understanding of how to collaborate with resource persons through attendance at workshops, reading of professional literature, and so forth.

º Is the teacher respectful of students who are learning English as a second language?
    Sample Evidence: Teacher provides English language learners with adequate time for oral responses. Teacher creates a classroom climate of respect for students who are English language learners as demonstrated by other students’ interactions with these learners. Teacher allows learners to use their native language, when appropriate, to support their understanding of content. Teacher reaches out to parents and guardians of students of different language backgrounds and finds resources to assist in communications with the students’ homes.

º In what ways does the teacher scaffold the content learning of students who are second language learners?
    Sample Evidence: Teacher makes extensive use of visuals in classes with second language learners. Teacher implements a variety of English Language Proficiency strategies to support students, including, but not limited to, sheltered instruction and other forms of peer-assisted instruction.

º To what extent does the teacher differentiate between language-based and cognitively based learning difficulties? 
    Sample Evidence: Teacher uses alternative assessments with second-language learners to determine students’ understanding of concepts/content being taught. Teacher asks students questions to get behind student thinking and differentiate between misunderstandings that are language-based and those that are cognitively based. Teacher employs resources available through school, district, and state to augment own ability to distinguish sources of learner difficulties.





	STANDARD
	INDICATORS (CRITERIA)
	GUIDING QUESTIONS

	Diversity

Special Needs






























	

● Understands and recognizes the characteristics of exceptionality in learning, including the range of physical and mental disabilities, social and emotional disorders, giftedness, dyslexia, and attention deficit disorder, in order to assist in appropriate identification and intervention

●Facilitates inclusive learning environments that support and address the needs of learners with learning differences and disabilities

























	

º To what extent does the teacher collaborate with colleagues in the identification and assessment of learners with special academic needs?
  Sample Evidence: Working knowledge of the different types of exceptionalities evidenced by the ability to explain characteristics of same. Identification of students for assessment. Collaboration with colleagues and staff to develop/select IEPs, modifications, and/or accommodations for identified students. Collaboration with inclusion teachers and others to deliver IEPs, modifications, and/or accommodations to identified students. 

º Does the teacher know the laws and policies that apply to exceptional and at-risk learners.
  Sample Evidence Participation in conferences and collegial discussion demonstrates teacher’s understanding of law and policies. Teacher adheres to laws and policies during implementation of IEPs, accommodations, and modifications.

º Does the teacher create learning environments that support and address the needs of learners with a range of abilities?
 Sample Evidence:  Climate of respect for all learners present in the classroom. Teacher collaborates with inclusion teacher to provide appropriate instruction for each student in the classroom. 

º In what ways does the teacher differentiate instruction to ensure that every student is engaged at an appropriate level of challenge?
  Sample Evidence: Teacher uses auditory, visual, and other cues as appropriate to the range of learners in the classroom. Teacher offers individual learners choices in activities designed to attain a common learning goal. Teacher ensures that students at all levels of academic ability are engaged in rigorous and relevant learning activities that challenge them at higher cognitive levels.







  

	STANDARD
	INDICATORS (CRITERIA)
	GUIDING QUESTIONS

	
Diversity

Learning Styles
	
● Helps students assess their own learning styles and build upon identified strengths

● Designs learning experiences that engage all learning styles and multiple intelligences

	
º In what ways does the teacher engage students in the assessment of their individual learning styles and preferences?
    Sample Evidence: Administers learning style and learning preference inventories and/or talks with individual students about how they best learn. Assists students in identifying their strengths and in using these strengths to support their academic learning (e.g., knows which students benefit from oral repetition, which students have strengths in spatial problem-solving, etc.) 

º What evidence do you have that the teacher designs learning strategies that recognize and build upon individual students’ strengths?
    Sample Evidence: Teacher provides alternative strategies or activities related to any given learning target so as to provide opportunities for students to utilize their strengths. Teacher considers individual learning styles and strengths in determining the composition of cooperative groups (i.e., the teacher might use homogeneous grouping for certain learning strategies and targets, but heterogeneous grouping for others—depending upon purpose). In any event, the teacher is able to provide a rationale for the grouping strategy used. 

º Does the teacher continue own learning about individual student differences and share this learning with colleagues—and with students as appropriate? 
  Sample Evidence: Teacher maintains currency with research related to individual learner differences and shares learnings with colleagues. Teacher collaborates with colleagues to address this and other areas related to the diverse learners.













	STANDARD
	INDICATORS (CRITERIA)
	GUIDING QUESTIONS

	
Professionalism


	
● Collaborates with stakeholders to facilitate student learning and well being
● Engages in ongoing professional learning to move practice forward
● Participates as a teacher leader and professional learning community member to advance school improvement initiatives

	
º To what extent does the teacher promote two-way communications with parents/guardians?
    Sample Evidence: Record of communications with parents including substance of message and medium of communication (e.g., telephone call, e-mail, written note). Documentation of contacts initiated by parents and of teacher response to parent communications.  Provision of alternative modes for parents/guardians to communicate to accommodate different schedules, home backgrounds, etc.  

º To what degree and in what ways does the teacher engage in ongoing professional learning?
    Sample Evidence: Teacher identifies professional growth goals after reflection and dialogue around the Alabama Continuum for Teacher Development.  Teacher continually monitors, with assistance from peers and supervisors, personal learning, growth, and development. Teacher voluntarily participates in professional learning experiences such as book studies, workshops, and reading and discussion of current literature and research. Teacher calls colleagues’ attention to opportunities for professional growth.

º In what ways does the teacher participate in communities of practice within the school district, state, and beyond?
  Sample Evidence: Teacher participates in school’s PLC through active engagement in team meetings, observation in colleagues’ classrooms, being observed by colleagues, sharing of lessons and best practices with peers, requesting assistance from colleagues and supervisors with identified areas of need. The teacher participates in online learning communities including 
Wikis, listservs, etc. The teacher engages in learning activities offered by professional associations.  The teacher serves as a mentor, department chair, member of a school improvement committee, or other instructional leadership positions within the school or district. The teacher initiates action research to determine the extent to which instructional strategies impact student achievement—oftentimes as a member of a learning community.




	STANDARD
	INDICATORS (CRITERIA)
	GUIDING QUESTIONS

	

 Professionalism


	

● Participates as a teacher leader and professional learning community member to advance school improvement initiatives, cont’d




● Promotes professional ethics and integrity

● Complies with local, state, and federal regulations and policies

	

º To what extent does the teacher engage with colleagues to advance school improvement initiatives?
    Sample Evidence: Aligns professional growth goals with school improvement objectives. Participates with teams in the collection, analysis, and use of data related to student achievement. Serves on school improvement committees. Provides leadership to schoolwide improvement initiatives.

º To what extent does the teacher embody high levels of professional ethics and integrity?
    Sample Evidence: Teacher is knowledgeable about the Alabama Educator Code of Ethics and aligns behavior with the principles embodied in this document. Models professionalism in interactions with students, colleagues; and all other stakeholders. Adheres to school’s policies and norms related to dress, active engagement in required and voluntary school and district activities. Shares with colleagues and collaborates with all stakeholders to enhance learning for all students. Advocate for the learning of all students.

º Does the teacher comply with local, state, and federal regulations and policies?
  Sample Evidence: The teacher is knowledgeable about relevant local, state, and federal policies related to the discharge of professional responsibilities. Demonstrates knowledge and  competencies in relevant state improvement initiatives, including ARI, AMSTI, ACCESS, Technology in Motion, etc. and incorporates these initiatives into his/her instruction as appropriate. Demonstrates awareness of safe, responsible, ethical use of technology and applies these standards to own use and ensures student adherence to same. 








