Purpose and Uses of the Alabama Quality Teaching Standards and the Continuum for Teacher Development


Differences Between Summative Evaluation and Formative Evaluation

As Alabama continues to align professional practice, assessment, and other processes with the Alabama Quality Teaching Standards, it is important that all educators have a common understanding of terms. The following are offered to increase clarity:

Alabama Quality Teaching Standards: 

Summative Evaluation: This approach to professional evaluation is one that is usually associated with the evaluation of job performance or the identification of weaknesses. It is most often a top-down process in which a supervisor observes, makes determinations, and provides a performance grade based on predetermined criteria. While summative evaluation may include a plan for improvement, it is most often perceived as an end in and of itself rather than a tool for improving practice.  Summative processes usually force professional practice into one level or value without regard to differences in expertise from one standard or indicator to the next. Summative processes usually rely on words like, level, performance, numbers, or some other assigned symbol. Summative evaluation is characterized as evaluation of learning or performance and is contrasted with formative assessment, which is assessment for learning. 

Formative Assessment: This approach to professional assessment is a reflective process that promotes self-awareness by highlighting strengths to build upon and identifying opportunities for professional growth.  Unlike summative evaluation which exists to assign a grade or value, formative assessment describes multiple dimensions of one’s practice. Formative assessment relies on a  two-way communication process between the observer and the person whose practice is being assessed and; therefore, must be collaborative.. It is used to improve practice rather than to assign a performance level or grade from an outside evaluator. While descriptors are used in formative processes, they are not meant to quantify one’s practice, but to look at professional practice, to understand it, and to plan for continued improvement. Formative assessment should be as much about finding strengths for sharing with colleagues as for finding areas needing improvement.  Formative assessment yields descriptions of practice that may be different for every area of expertise. Formative assessment does not force practice into one summative category by averaging a series of numbers or values. Formative assessment is characterized as assessment for learning and is accompanied by feedback designed to promote learning and can be contrasted with summative evaluation, which is evaluation of learning or performance.

